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STAAR

STAAR

The State of Texas Assessment of Academic Readiness (STAAR) is based on the Texas Essential Knowledge and Skills (TEKS). Most of the state standards, if
they are eligible for assessment in a multiple choice/short answer format, will be assessed on STAAR.

STAAR is designed as a vertical system. Just as the TEKS are structured in a vertically aligned manner, so is STAAR. Learning from one grade level is aligned
with learning at the next grade level. Some skills are developed over the course of a student’s educational career from kindergarten through high school,
while other skills and learning may begin at a particular grade level and serve as the foundation for later learning. STAAR is an assessment of academic
readiness. In other words, we can sum up the variation between the former assessment program (TAKS) and STAAR by reframing the questions we are
asking.

TAKS: TAKS was designed to help teachers answer this question:
¢ Did students learn what they were supposed to learn in the current year’s grade?

STAAR: STAAR is designed to ensure that teachers answer these questions:
¢ Did students learn what they were supposed to learn in the current year’s grade?
e Are students ready for the next grade?
¢ And are they also ready for the grade after that?

So what’s the big deal about that shift? Fundamentally, it requires that teachers relook at curriculum and instruction in a very different way than they have
under previous assessment systems (TABS, TEAMS, TAAS, TAKS). Not only are teachers required to have a deep understanding of the content of the grade
level they are teaching, but they must also be firmly grounded in how the content of that current grade level prepares students for subsequent grade

levels. Overemphasis on grade level attainment ONLY may create a context where teachers in subsequent grade levels have to reteach foundational skills to
accommodate for the gap created by the lack of appropriate emphasis earlier. It may require students to “unlearn” previous ways of conceptualizing content
and essentially start all over.

STAAR: focus, clarity, depth
The TEKS are designed to prepare students to succeed in college, in careers, and to compete globally. This is consistent with a growing national consensus
regarding the need to provide a more clearly articulated K—16 education program that focuses on fewer skills and addresses those skills in a deeper manner
(TEA).
STAAR is designed around three concepts: focus, clarity, and depth:

Focus: STAAR will focus on grade level standards that are critical for that grade level and the ones to follow.

Clarity: STAAR will assess the eligible TEKS at a level of specificity that allows students to demonstrate mastery.

Depth: STAAR will assess the eligible TEKS at a higher cognitive level and in novel contexts.

_/
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STAAR

STAAR: the assessed curriculum —readiness, supporting, and process standards

A key concept that underpins the design of STAAR is that all standards (TEKS) do not play the same role in student learning. Simply stated, some standards
(TEKS) have greater priority than others — they are so vital to the current grade level or content area that they must be learned to a level of mastery to ensure
readiness (success) in the next grade levels. Other standards are important in helping to support learning, to maintain a previously learned standard, or to
prepare students for a more complex standard taught at a later grade.

By assessing the TEKS that are most critical to the content area in more rigorous ways, STAAR will better measure the academic performance of students as
they progress from elementary to middle to high school. Based on educator committee recommendations, for each grade level or course, TEA has identified
a set of readiness standards - the TEKS which help students develop deep and enduring understanding of the concepts in each content area. The remaining
knowledge and skills are considered supporting standards and will be assessed less frequently, but still play a very important role in learning.

Readiness standards have the following characteristics:

¢ They are essential for success in the current grade or course.

e They are important for preparedness for the next grade or course.
e They support college and career readiness.

¢ They necessitate in-depth instruction.

¢ They address broad and deep ideas.

Supporting standards have the following characteristics:

¢ Although introduced in the current grade or course, they may be emphasized in a subsequent year.
¢ Although reinforced in the current grade or course, they may be emphasized in a previous year.

¢ They play a role in preparing students for the next grade or course but not a central role.

¢ They address more narrowly defined ideas.

STAAR assesses the eligible TEKS at the level at which the TEKS were written.

STAAR is a more rigorous assessment than TAKS (and TAAS, TEAMS, TABS before that). The level of rigor is connected with the cognitive level identified in the
TEKS themselves. Simply stated, STAAR will measure the eligible TEKS at the level at which they are written.

The rigor of items will be increased by
e assessing content and skills at a greater depth and higher level of cognitive complexity
e assessing more than one student expectation in a test item

The rigor of the tests will be increased by
¢ assessing fewer, yet more focused student expectations and assessing them multiple times and in more complex ways
¢ including a greater number of rigorous items on the test, thereby increasing the overall test difficulty

o
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- About the

STAAR Field Guide

The STAAR Field Guide for Teachers is designed as a tool to help teachers prepare for instruction. The tools and resources in this guide are
designed to supplement local curriculum documents by helping teachers understand how the design and components of STAAR are connected
to the scope and sequence of instruction. In order to help students attain even higher levels of learning as assessed on STAAR, teachers need
to plan for increasing levels of rigor. This guide contains the following components:

R

‘ e I\
.
.

SN
STAAR Grade Level Snapshot — one page overview of the standards assessed on STAAR, how those
standards are classified (readiness, supporting, or process), the reporting categories around which
those standards are clustered, and the number of items that will be on the test from each reporting
category and from each type of standard.

STAAR Readiness Standards: A Vertical Look — a vertical look at the readiness standards in grade bands
to show the progression of the assessment between grade levels

English Language Arts

STAAR Readiness and Supporting Standards Analysis Sheets— overviews of the nature of each readi-
ness and supporting standard assessed on STAAR, designed to be used in planning to build teacher
content knowledge and ensure that current grade level instruction reinforces previous learning and
prepares students for future grade levels.

STAAR-Curriculum Planning Worksheet — a tool to organize the pages in this guide to be used in
planning and professional development

http://www.lead4ward.com 4 © 2011 lead4ward
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Steps to Success

1. Download the TEA Documents to add to your STAAR Teacher Field Guide
e STAAR Blueprint
e Assessed Curriculum Documents
e STAAR Test Design
e STAAR Reference Materials

2. Review the STAAR Snapshot for your course/grade level and content area
¢ Note the readiness standards
e With your team, explore why those TEKS are classified as readiness standards — which criteria do they meet
¢ Review the supporting standards and note any that may have played a larger role on TAKS

3. Review the STAAR Readiness Standards: A Vertical Look
¢ Discuss how the readiness standards connect between grade levels
¢ Explore the specific differences between the aligned readiness standards at each grade level

4. Review the components of the STAAR Readiness and Supporting Standards Analysis Sheets
e Use the samples on pages 6 and 7 to explore the analysis sheets

e Add additional information based on the discussion by the team

5. Create STAAR-Curriculum Planning Packets for each unit or grading period

e Collect either the Scope and Sequence document (if it includes the TEKS standards for each unit of instruction) OR Unit Plan documents (where the TEKS

standards are bundled together into units of instruction)

e The STAAR Field Guide is arranged by standard type (readiness or supporting) in numeric order of the standards. You may need to photocopy certain

pages/standards if they are repeated throughout multiple units.
¢ Use the scope and sequence or unit plan documents to identify the TEKS taught in each unit/grading period

e Compile the STAAR Readiness and Supporting Standards Analysis Sheets that correspond to the TEKS each unit/grading period
e After the pages/standards are sorted into their appropriate unit, create a method of organizing the documents (binder, folder, file, etc).

6. Plan for instruction
e Collect the curriculum documents used for planning

e Use the STAAR- Curriculum Planning Worksheet as you plan each unit. The worksheet provides guiding questions and reflection opportunities to aide

you in maximizing the material in the STAAR Field Guide.
e Determine where the team needs additional learning
e Evaluate instructional materials
e Review the plan for appropriate levels of rigor

How to use the

STAAR Field Guide

_/
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e How to read analysis pages

Readiness Standards

How to read
STAAR Readiness Standards analysis pages

Standard and Indication of

) “Readiness” or “Supporting”
Texas Essential Knowledge and

Student Expectation Skills Statement

Grade and Subject

e A\
{5.3) Number, operation, and quantitative reasoning. The student adds, subtracts,
multiplies, and divides to solve meaningful problems. The student is expected to

5.3A Readiness

Grade 5 Math

(A} use addition and subtraction to solve problems involving whole numbers and dedimals;

Rigor Implications- Uses the verb(s)

Content Builder Rigor Implications

Content Builder- The basics of /' e o the tusents e 1 Ko e from the Student Expectation to
the content within the standard " e s et indicate the cognitive complexity of
are extracted in a bulleted list. et T the standard and which level of
Connections to prior Connectons Bloom’s Taxonomy should be

in pravious grades students added and subtracted decimals to the
hundradths place using concrate abjects and pictorial models
This supparts the learning in grade 5 as students are using addi-
tion and subtraction to solve problems involving decimals.

Instructional Implications

To appropriately adhere 1o the standard, students should be provided the
‘opportunity to solve 3 variety of problems using addition and subtraction
involving both whole numbers and decimals

learning/other standards are addressed during instruction,
Instructional implications are also

highlighted.

To what degree will this learning impact leaming two years
down the road?

This learning will impact future learning as students will confinue
to be asked to use addition, subtraction, multiplication, and divi-
sion to salve prablems involving fractions and decimals.

described to assist in ¥

2 Academic Vocabulary

explained. Future implications

. Distractor Factor

Teachers should look for students wha may be struggling with the addi-
tion when the whale s broken up into a decimal, or when the decimals v\

add up to more than a whole. \
= 1

of mastery of this standard are

understanding the impact of this - " Levelof vty Distractor Factor - Alerts teachers to
learning in the future. C N areas where students traditionally
hitp: i com - 2 2011 leaddward

struggle, have misconceptions, or
may need reinforcement.

-

Academic Vocabulary-
Vocabulary words are extracted
directly from the standard
and/or associated with the
instruction of the content within
the standard.

Level of Difficulty- Standards
are labeled either Challenging or
Moderate. This determination is
made by the campus using
previous year data.

_/
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Supporting the Readiness
Standards - Most supporting
standards support a readiness
standard in the current grade
level. This section discusses the
relationships of the standards
that are often taught together.

How to read

STAAR Supporting Standards analysis pages

Student Expectation

Texas Essential Knowledge and
Skills Statement

ERs

“.¥ Supporting the Readiness Standards

\4

(5.1) Number, operation, and quantitative reasoning. The student uses place value
to represent whole numbers and decimals. The student is expected to

(B) use place value to read, write, compare, and order decimals through the thousandths place.

Rigor Implications

Grade 5 Math

A

does it support?

numbers and decimals.

decimals

&

5.3 use addition and subtraction to solve problems invalving whole

How does it support the Readiness Standard(s)?
This stendard supports 5.34 by providing students continued practice
reading, writing, comparing, and ordering decimals. This will support

May be adjusted acrording to local curriculum

21 Academic Vocabulary

What Readiness Standard(s] ar concepts from the Readiness Standards e

* writ2
* compare
* order

Level of Bloom’s Taxonomy
* Analyzing

students as they solve addition and subtraction problems involving

= compare
= order
= Dacimal

* Tenths
* Hundredths
* Thousandths

instructional implications

To appropriataly adhare to the standard, students should be provided

the opportunity to practice reading numbers aloud using place valuz,
wrifing numbers that have been dictated using place value, and compar-
ing and ordering decimals based on their the value.

Academic Vocabulary- Words
are extracted directly from the
standard and/or associated with
the instruction of the content
within the standard.

IS

e

How to read analysis pages

Supporting Standards

Standard and Indication of
“Readiness” or “Supporting”

Grade and Subject

Rigor Implications- Uses the verb(s)
from the Student Expectation to
indicate the cognitive complexity of
the standard and which level of
Bloom’s Taxonomy should be
addressed during instruction,
Instructional implications are also
highlighted.

_/
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Curriculum - STAAR Planning Worksheet €ad UJan

Level
Course/Grade Leve Readiness Standards

Content Area

Supporting Standards

Grading Period/Unit

Action Steps Guiding Questions & Notes
Read each analysis page. What stands out?

How many of the standards are a “Challenging” level of difficulty?

How many of the standards are a high level of rigor (above apply on Bloom’s Taxonomy)?

Content Builder (Readiness What other connections could you add to this section? Write them on your analysis pages!
Standards only)

This content important for students’ future learning. How will you assess retention?

Supporting the Readiness How can you use this information as you plan lessons?
Standards (Supporting

Standards only)
Do the supporting standards match with the readiness standards in your unit bundle? If not,

arrange them according to your curriculum. Address the questions again “Which Readiness
Standards does it support? How does it support the Readiness Standard(s)?”

http://www.lead4ward.com 8 © 2011 lead4ward



Curriculum - STAAR Planning Worksheet €ad UJan

Action Steps Guiding Questions & Notes
Vocabulary What strategies will you use to ensure mastery of the vocabulary for each standard in this
unit?

What is your plan if students do not master the vocabulary?

Use the Distractor Factor How can you address the information in the Distractor Factor section?

From your teaching experience, is there anything you would add to this? Write it on your
analysis pages!

Reflection How have you taught this content in the past?

How will you teach it differently this year?

How will you utilize the readiness and supporting standards for formative and summative
assessment?

http://www.lead4ward.com 9 © 2011 lead4ward
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TEKS Snapshot — Grade 2 Social Studies
ward mmmo_i2ﬂ>>m

Category* Readiness Standards Supporting Standards
2.1.A  explain the significance of various community, state, 2.1.B identify and explain the significance of various community, state, and national landmarks
and national celebrations such as Veterans Day, such as monuments and government buildings
Memorial Day, Independence Day, and Thanksgiving 2.2.B  apply vocabulary related to chronology, including past, present, and future*
2.2.A  describe the order of events by using designations of 2.2.C  create and interpret timelines for events in the past and present*
time periods such as historical and present times* 2.3.A identify several sources of information about a given period or event such as reference
- .m. 2.4.C  explain how people and events have influenced local materials, biographies, newspapers, and electronic sources*
k7] community history* 2.3.B  describe various evidence of the same time period using primary sources such as
T photographs, journals, and interviews*
2.4.A identify contributions of historical figures, including Thurgood Marshall, Irma Rangel, John
Hancock, and Theodore Roosevelt, who have influenced the community, state, and nation
2.4.B identify historical figures such as Amelia Earhart, W. E. B. DuBois, Robert Fulton, and
George Washington Carver who have exhibited individualism and inventiveness
2.7.A  describe how weather patterns and seasonal patterns 2.6.C  examine information from various sources about places and regions*
affect activities and settlement patterns* 2.7.B  describe how natural resources and natural hazards affect activities and settlement
m 2.7.C  explain how people depend on the physical patterns*
I..m environment and natural resources to meet basic 2.8.A identify ways in which people have modified the physical environment such as building
o needs* roads, clearing land for urban development and agricultural use, and drilling for oil*
.m 2.7.D  identify the characteristics of different commu s, 2.8.B identify positive and negative consequences of human mo ation of the physical
N W including urban, suburban, and rural, and how they environment such as the use of irrigation to improve crop yields*
= affect activities and settlement patterns* 2.8.C identify ways people can conserve and replenish natural resources*
© 2.16.A identify the significance of various ethnic and/or 2.15.A identify selected stories, poems, statues, paintings, and other examples of the local cultural
m..a cultural celebrations* heritage
& 2.15.B explain the significance of selected stories, poems, statues, paintings, and other examples

of the local cultural heritage
2.16.B  compare ethnic and/or cultural celebrations*

3
Government and Citizenship

2.11.A identify functions of governments such as establishing 2.11.C describe how governments tax citizens to pay for services
order, providing security, and managing conflict* 2.12.A name current public officials, including mayor, governor, and president
2.11.B identify governmental services in the community such 2.12.B  compare the roles of public officials, including mayor, governor, and president
as police and fire protection, libraries, schools, and 2.12.D identify how citizens participate in their own governance through staying informed of what
parks and explain their value to the community public officials are doing, providing input to them, and volunteering to participate in
2.12.C identify ways that public officials are selected, government functions
including election and appointment to office* 2.13.A identify characteristics of good citizenship, including truthfulness, justice, equality, respect
2.14.D identify how selected customs, symbols, and for oneself and others, responsibility in daily life, and participation in government by
celebrations reflect an American love of individualism, educating oneself about the issues, respectfully holding public officials to their word, and
inventiveness, and freedom voting*

2.13.B identify historical figures such as Paul Revere, Abigail Adams, World War Il Women Airforce
Service Pilots (WASPs) and Navajo Code Talkers, and Sojourner Truth who have exemplified
good citizenship

2.13.C identify other individuals who exemplify good citizenship*

2.13.D identify ways to actively practice good citizenship, including involvement in community
service

2.14.A recite the Pledge of Allegiance to the United States Flag and the Pledge to the Texas Flag

2.14.B identify selected patriotic songs, including "The Star Spangled Banner" and "America the
Beautifu

2.14.C identify selected symbols such as state and national birds and flowers and patriotic
symbols such as the U.S. and Texas flags and Uncle Sam

4
Economics,
Science,

o > 2.9.A  explain how work provides income to purchase goods 2.9.B  explain the choices people in the U.S. free enterprise system can make about earning,

m.a o and services spending, and saving money and where to live and work*

° .m 2.10.A distinguish between producing and consuming* 2.10.B identify ways in which people are both producers and consumers*

£ 9| 2178  explain how science and technology change the ways 2.10.C examine the development of a product from a natural resource to a finished product*

C T . . ) s . ; - )

_ol. m in which people meet basic needs 2.17.A describe how science and technology change communication, transportation, and
recreation

Process Standards (Social Studies Skills and Processes)

2.5.A interpretinformation on maps and globes using basic map elements such as title, orientation (north, south, east, west), and legend/map keys

2.5.B  create maps to show places and routes within the home, school, and community

2.6.A identify major landforms and bodies of water, including each of the continents and each of the oceans, on maps and globes

2.6.B locate places of significance, including the local community, Texas, the state capital, the U.S. capital, major cities in Texas, the coast of Texas, Canada, Mexico, and the United
States on maps and globes

2.18.A obtain information about a topic using a variety of valid oral sources such as conversations, interviews, and music

2.18.B obtain information about a topic using a variety of valid visual sources such as pictures, maps, electronic sources, literature, reference sources, and artifacts

2.18.C use various parts of a source, including the table of contents, glossary, and index, as well as keyword Internet searches to locate information

2.18.D sequence and categorize information

2.18.E interpret oral, visual, and print material by identifying the main idea, predicting, and comparing and contrasting

2.19.A express ideas orally based on knowledge and experiences

2.19.B  create written and visual material such as stories, poems, maps, and graphic organizers to express ideas

2.20.A use a problem-solving process to identify a problem, gather information, list and consider options, consider advantages and disadvantages, choose and implement a solution,
and evaluate the effectiveness of the solution

2.20.B use a decision-making process to identify a situation that requires a decision, gather information, generate options, predict outcomes, take action to implement a decision, and
reflect on the effectiveness of that decision

* = Aligned with STAAR Assessed Curriculum

NOTE: The classification of standards on this TEKS Snapshot represents the reviewed and synthesized input of a sample of Texas Social Studies educators.

This TEKS Snapshot DOES NOT represent a publication of the Texas Education Agency. District curriculum materials may reflect other classifications.

REV April 2013
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(2.1) History. The student understands the historical significance of landmarks and
celebrations in the community, state, and nation. The student is expected to:

(A) explain the significance of various community, state, and national celebrations such as Veterans Day, Memorial Day,

Independence Day, and Thanksgiving

> Content Builder

2.1.A Readiness

Grade 2
Social Studies

e

Rigor Implications

What do the students need to know?
Content
People celebrate what is important to them. Celebrations unite us and remind us of what is important. They emphasize what makes us unique as a
people and help forge a bond through shared experiences.
 Historical significance of community celebrations
e (Choose appropriate celebrations.)
* Historical significance of state celebrations
e (Choose appropriate celebrations.)
* Historical significance of national celebrations such as
e Veterans Day: unites communities in appreciation of members who have served the nation in the military. Celebrated with parades on
November 11 to commemorate the cessation of hostilities in the first world war (on the 11th hour of the 11th day of the 11th month).
e Memorial Day: (formerly Decoration Day) unites communities in remembering soldiers who died in war, celebrating their contributions
to the continuation of the U.S. constitutional republic. Soldiers’ graves are decorated with flowers; ceremonies are held at cemeteries,
including the playing of “Taps.” First celebrated as Decoration Day following the Civil War. Celebrated on the last Monday in May.
¢ Independence Day: unites communities in remembering ideals upon which the country was founded. Parades and fireworks displays
are held, the Declaration of Independence is read. Celebrated on July 4 to remember the signing of the Declaration of Independence on
July 4, 1776.
e Thanksgiving: unites communities by bringing together families to remember the Pilgrims — their survival in a new land and their com-
mitment to freedom in a new land. Families give thanks for their families and for living in country where they are free and can celebrate
with family. Celebrated the fourth Thursday in November.

Connections
This standard is related to concepts of human characteristics of place and communities.

To what degree will this learning impact learning 2 years down the road?

In the primary grades (K-2), students build a foundation for understanding communities by learning that communities celebrate what is important
to them. In Kindergarten, students studied the reasons for national patriotic holidays (Presidents’ Day, Veterans Day, Independence Day). In Grade
1, students studied the origins of holidays and celebrations of community, state, and nation (San Jacinto Day, Independence Day, Veterans Day). In
Grade 2, students explain the significance of celebrations (Veterans Day, Memorial Day, Independence Day, and Thanksgiving).

In Grade 3, students elevate their understanding from holidays to communities, recognizing that communities have common characteristics.
Students make the connection that communities are formed around a shared need (including a need for security, religious freedom, law, and
material well-being). Holidays are one way communities recognize those common needs.

In Grade 4, (and continuing through Grade 12) the focus of social studies courses changes from learning about social studies concepts to applying
the social studies concepts to specific content. Grade 4 content is Texas history. There is no direct connection between the content of 2.1A and
Grade 4 TEKS, though state holidays and celebrations are included in 4.16D and 4.18B.

“X Academic Vocabulary

Verb
e Explain

Level of Bloom’s Taxonomy
e Understanding

Instructional Implications
In addition to national celebrations listed in the TEKS, include appropriate state and local
celebrations. Focus on the historical significance of the celebrations.

Students are just beginning to learn about historical events and see the relationship be-
tween events of the past and their effect on life in the present.

What are some community, state, and national celebrations? What events do they cel-
ebrate? Why are they significant?

2\ Distractor Factor

Young children often have difficulty differentiating between community, state, and nation.

@ o
==’ Level of Difficulty (based on local data)

e History e Nation
eLandmark e Community
o State ® Patriotic

O Moderate O Challenging

_/
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2.2.A Readiness

/

(2.2) History. The student understands the concepts of time and chronology. The
student is expected to: Grade 2

Social Studies

(A) describe the order of events by using designations of time periods such as historical and present times

HE

Rigor Implications

//" Content Builder

What do the students need to know? Verb
Content e Describe
Historical time periods are a measure of relative time and depend on context.

¢ Historical times: periods of time concerning history and past events; periods of Level of Bloom'’s Taxonomy F
time past e Remembering -

ANna | VZE

* Present times: the period of time occurring now =

Understand

Connections
This standard is related to concepts of chronology (time, sequence, past/present)
and history, especially relative chronology. It is also related to 2.2C, create and
interpret timelines.

Instructional Implications

To what degree will this learning impact learning 2 years down the road? As students begin to understand the concept of history by talking about events in their
In Grade 2, students are developing an understanding of relative chronology in lives and in the life of the local community, introduce the idea that history is divided into
terms of large time frames (past, present, future, historical times, present times). time periods to make it easier to discuss events and their relationship to each other —

In Grade 3, students continue their understanding of chronology by creating and relative chronology. Use 2.2C (create and interpret timelines) to help students build an

interpreting timelines, using specific terms (year, decade, century) to help describe  understanding of historical times.
the relationship among events by describing intervals of time between events.

Beginning with Grade 4, students learn about historical events in Texas history that "\ Distractor Factor
occur in specific historical time periods (i.e., Texas history time periods include Students can sometimes be confused with the concept of the present. They know that
Exploration, Colonization, Texas Revolution). present means now, and that yesterday and last year happened in the past. However, in
. talking about historical time periods, yesterday, last year, and even 10 years ago are part
%.. . of the present times. The scope of time is hard for young children to grasp.

X Academic Vocabulary

e Time e Historical

e Chronolo * Present —

e Time erii\::l /({”)ﬂ seee

P =’ Level of Difficulty (based on local data)
O Moderate O Challenging

\ _/
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(2.4) History. The student understands how historical figures, patriots, and good
citizens helped shape the community, state, and nation. The student is expected to:

(C) explain how people and events have influenced local community history

> Content Builder

What do the students need to know?
Content
People and events influence local community history.

This readiness standard introduces the main focus of Grade 2 social studies: “students focus
on a study of their local community by examining the impact of significant individuals and
events on the history of the community.” In Grade 2, students develop broad understanding
of social studies concepts while learning about the local community. This standard presents
a fundamental piece of learning about the local community that underlies the course’s
focus.

Connections
This standard is supported by student expectations 2.4A and 2.4B that provide examples of
historical figures to include. It is related to concepts of change, history, and community.

To what degree will this learning impact learning 2 years down the road?

The K-3 courses develop conceptual understandings that are used throughout K-12 social
studies. In Grade 3 social studies, the local community will again be the focus, expanding
learning to focus more deeply on concepts introduced in Grade 2 and on the way the
community works (i.e., economics, government). Grade 4 looks at Texas history, including
the people and events that have influenced the history of the state community.

G
YO’II
ey

Academic Vocabulary

2.4.C Readiness

Grade 2
Social Studies

HE

Rigor Implications

Verb
e Explain

Level of Bloom’s Taxonomy
e Understanding

Instructional Implications
This student expectation focuses on the history of the local community and how people
and events have influenced local community history. Investigate local community history
to determine appropriate events and individuals to include in instruction.

Provide students with opportunities to learn about people and events that have
influenced community history (local, state, and nation).

Provide opportunities for students to explain how people and events have influenced
local community history. Aligning with significant national events and ideas can help
choose local events and people.

Who are the people who have influenced the community? What events influenced the
community? How have they influenced the community? Local historical organizations
and long-time residents can help provide content related to the local community (people
and events that have influenced the local community).

X[ Distractor Factor

Just because people and events are local does not mean that they do not have signifi-
cant connections to the same major concepts as better-known national people and
events. (The courage exhibited by a local individual in standing up for equality is as
important as Eleanor Roosevelt’s or Martin Luther King’s.)

¢ Influence
e Community

e Historical figure
e Patriot
e Good citizen

\

@ o
==’ Level of Difficulty (based on local data)

0 Moderate

_/

O Challenging
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> Content Builder

What do the students need to know?

Content
Physical characteristics of places and regions affect people’s activities and settlement patterns.

People settle and work in places that can help them meet their needs. People tend to prefer places are flat and fertile
with access to water and where the climate and weather patterns are not too extreme (i.e., inhospitable places such
as extreme cold, deserts, mountainous terrain). There is a relationship between the physical characteristics of place
and the human characteristics of the place in that humans adapt to and modify the environment (2.8).

e Weather patterns and seasonal patterns affect people’s activities. Examples could include:

o If the land is suitable for agriculture, people are likely to live in rural communities and farm or ranch. (In
the Midwest, the land and weather are conducive to agricultural activity, so people farm the land and raise
crops such as corn and soybeans.)

¢ The flood plain areas near rivers are flat and fertile, but may require periodic evacuation.

* In Colorado, the mountainous terrain and winter snowfall are conducive to snow-skiing and other winter
recreational activities. In coastal Mexico, the winter weather patterns are conducive to beach and boating
activities.

¢ Many people who live in more northern locations move south in the winter to places that are warmer in
winter.

Connections

This standard aligns with Readiness Standards 2.7C and 2.7D and is supported by Supporting Standard 2.7B (describe
how natural resources and natural hazards affect activities and settlement patterns). It connects to concepts of
geography including location, physical characteristics of place, and human characteristics of place. The physical char-
acteristics of the environment (weather and seasonal patterns) affect the human characteristics of a place (including
settlement patterns). Use social studies skills to recognize the causal relationships among weather patterns, people’s
activities, and settlement patterns.

To what degree will this learning impact learning 2 years down the road?

In Kindergarten and Grade 1, students learned about physical and human characteristics. In Grade 2, students
begin to relate the physical and human characteristics of place, looking at how physical characteristics affect people
(their activities and settlement patterns). Grade 3 continues the study of the relationship between people and their
environment, looking at physical processes (volcanoes, hurricanes, earthquakes).

o=

e

Academic Vocabulary

e Weather patterns e Settlement patterns

e Seasonal patterns

\

(2.7) Geography. The student understands how physical characteristics of places and
regions affect people’s activities and settlement patterns. The student is expected to:

(A) describe how weather patterns and seasonal patterns affect activities and settlement patterns

2.7.A Readiness

Grade 2
Social Studies

e

Rigor Implications

Verb
e Describe Evaluate

Level of Bloom’s Taxonomy
e Understanding

Understand

Remember

Instructional Implications

Provide opportunities for students to recognize patterns over time. Use with maps and globes (2.5).
Instruction can be included with discussions about the relationship between physical characteristics
of place and the human characteristics of place (2.7, 2.8) and in discussions about changes over
time (past, present), especially in discussions of how technology changes communities (2.17B).

Use the local community as a basis for foundational information and look at other communities,
examining information from various sources about places and regions (2.6C). (Other places have
patterns in weather and seasons, which affect people’s activities, but they are often different from
ours.

There are patterns related to where people live, as well. (Why do people live where
they do?)

“\ Distractor Factor

There are many factors that affect where people live; weather patterns and seasonal patterns are
just some of them.

@ e
‘&=’ Level of Difficulty (based on local data)

O Moderate O Challenging
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(2.7) Geography. The student understands how physical characteristics of places and
regions affect people’s activities and settlement patterns. The student is expected to:

(C) explain how people depend on the physical environment and natural resources to meet basic needs

> Content Builder

What do the students need to know?

Content

People depend on the physical environment and natural resources to meet basic needs
(food, clothing, shelter — K.6A). Examples include food grown on the land (i.e., oranges, let-
tuce, beef), clothing made from natural resources (i.e., cotton, wool), and shelter built from
natural resources (i.e., lumber, rocks, granite).

Connections

This standard connects to Readiness Standard 2.7A as well as Supporting Standard 2.7B. It
connects to economics concepts and content, including choices (2.9B) and products made
from natural resources (2.10C). It is related to geography concepts.

To what degree will this learning impact learning 2 years down the road?

In earlier courses (K-1), students identified and described the physical characteristics of
place and began to develop an understanding of the relationship between the physical
characteristics, the geographic location, and people. In Grade 2, students continue to
deepen the understanding of the relationship between the natural environment and human
activities to meet their needs, specifically how people use the natural environment to meet
their needs. In Grade 3, students will look at how humans modify the environment to meet
their needs.

G
YO’II
ey

Academic Vocabulary

2.7.C Readiness

Grade 2
Social Studies

HE

Rigor Implications

Verb |1 EALE]
e Explain LUAELS

Level of Bloom’s Taxonomy
e Understanding

Instructional Implications
Review with students what they have learned in previous study (K-2) about social studies
concepts, including physical characteristics of place, the physical environment, and basic
needs.

Provide opportunities for students to take what they know about the physical environ-
ment of the local community (and other communities including the state and national
communities) and what they know about the basic needs of people, to investigate how
people use the physical environment to meet their needs. Use primary sources such as
actual artifacts and photographs showing people using natural resources to meet their
basic needs to provide students with opportunities to explain how natural resources
(from the physical environment) are being used to meet needs.

Perhaps create graphic organizers listing basic needs and products used to meet those
needs; then examine the products to identify natural resources used in the production
process. Students verbalize their understanding using their graphic organizers. (People
depend on the physical environment and natural resources to meet basic needs.)

“\\ Distractor Factor

The economic concepts of needs and wants intersect with Geography concepts in
this standard.

e Physical environment e Basic needs

e Natural resources

\

@ o
&=’ Level of Difficulty (based on local data)

O Moderate O Challenging
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2.7.D Readiness

/

(2.7) Geography. The student understands how physical characteristics of places and
regions affect people’s activities and settlement patterns. The student is expected to: G rade 2

Social Studies

(D) identify the characteristics of different communities, including urban, suburban, and rural, and how they affect activities and
settlement patterns

L

> Content Builder

Rigor Implications Create

What do the students need to know? Verb
Content e |dentify
People live in settlements with different characteristics. Though communities are formed to meet

Level of Bloom’s Taxonomy

the needs of people, urban, suburban, and rural communities exhibit different characteristics and

affect people’s lives * Remembering e
people’sves.

e Urban communities are densely populated. They are cities with many large multi-family resi- . L.
Instructional Implications

Provide students opportunities to identify the local community as urban, suburban, or rural. Many maps and
and businesses that are built close together. There is often little “open space” in a city. statistics are available online to support learning related to this standard, as are pictures of urban, suburban,
e Suburban communities have residences and businesses that are built with more space and rural areas to help students visualize the differences so they can identify urban, suburban, and rural
communities.
e Urban communities, according to the U.S. Census Bureau, are “defined as densely developed residential,
commercial and other nonresidential areas.” Urban communities have a center (urban nucleus) of more

dences such as apartment buildings, as well as high-rise office buildings and other residences

between them. They usually have mostly single-family residences with yards. A large percent-
age of people in suburban communities often commute to the nearby city (urban area) to

work or purchase goods and services. than 50,000 people and a population density of more than 1000 people per square mile.
e Rural communities usually have a large percentage of open space between buildings. Popula- e Suburban communities are included in urban areas in U.S. Census Bureau descriptions. In general un-
tion density is less than in urban or suburban areas. derstanding, however, suburban communities are less dense than urban communities, are usually more
residential, and often serve as “bedroom communities” for urban areas.
Connections e Rural communities, according to the U.S. Census Bureau, include “the population in any areas outside of
This standard connects to student understanding of geography concepts, including human char- those classified as “urban.” Rural areas are characterized by few homes and businesses; they are often
acteristics of place. In Government standards, it connects with ways communities meet the needs related to agricultural pursuits, which require large areas of land. Towns or areas with fewer than 2500
of citizens (2.11), which may be met in different ways in different types of communities (urban people or a population density of less than 999 people per square mile are rural. A Frayer Model graphic

organizer, or other similar organizer, can help students clarify the differences by defining the characteris-
tics of the terms.

areas more often have a variety of ways to meet resident needs for transportation, more varieties
of ways to meet recreational needs, etc.).

How do characteristics of different types of communities affect people’s lives? Why do people live where
they do? One example is that suburban areas often require commuting to work and shopping, but provide

To what degree will this learning impact learning 2 years down the road?
larger homes and more yards/spaces for families than do urban areas.

An understanding of the characteristics of urban, suburban, and rural communities will help
students understand changes in communities over time as they study the local community more

deeply in Grade 3, and Texas history (Grade 4). \ Distractor Factor
) Though parts of urban areas may resemble suburban areas, and parts of suburban areas may re-
{” . semble rural areas, the three are distinct, often in their relationship to the urban area.
X Academic Vocabulary ((-_—.-_-_f
-~ (®) ccps
* Urban * Human characteristics of place \_J Level of Difficulty (based on local data)
e Suburban e Settlement

&Rural O Moderate O Challenging /
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(2.9) Economics. The student understands the value of work. The student is expected

to: Grade 2
Social Studies

2.9.A Readiness

(A) explain how work provides income to purchase goods and services

> Content Builder = Rigor Implications
What do the students need to know? Verb
Content e Explain

Work provides income to purchase goods and services.
e Work — effort (physical or mental) expended toward producing goods and services

Level of Bloom’s Taxonomy

¢ Income — money earned by working « Understanding
* Goods — products that fulfill a need. Goods are tangible; examples include clothing, cars, books, ) - ;

manufactured items
e Service — something someone does for you. Services are intangible; examples include giving a
haircut, cooking a meal. (You can touch a good but not a service, though you can touch the result

Instructional Implications -
Many basic economic concepts are included in this student expectation.

. Understanding these concepts creates a foundation for economic understanding that continues to
of the service.)

develop K-12.
Connections Provide opportunities for students to experience, perhaps by acting out, the process of working to
This standard connects to economic concepts in Readiness Standard 2.10A (producing, consuming) and earn income and then choosing what to do with the income (connect with 2.9B).

supporting standards 2.10B (producer, consumer) and 2.9B (choice, free enterprise, earn, spend, save).
Students can read and tell stories about people who work to earn money to purchase goods and
services. Students can interview adults (and teens) to understand the relationship between work

To what degree will this learning impact learning 2 years down the road? )
and purchasing power.

Conceptual understanding of the abstract concepts of economics builds throughout K-12 social studies
with new concepts being introduced slowly, beginning in Kindergarten. Students first learn about

the value of work by looking at jobs and why people have jobs (K.7A and K.7B). In Grade 1, students
examine jobs more closely to identify components of those jobs and see how the jobs contribute to the
production of goods and services (1.10A and 1.10B). Here in Grade 2, students see that work provides
income and they recognize that people make choices about how to use their income (2.9A and 2.9B).
So, from Kindergarten through Grade 2, students look at economics from a personal viewpoint. In

Once their experience has helped students understand the concepts, a graphic organizer such as a
flow chart could help them illustrate and communicate (explain) their understanding. These activi-
ties further develop student skills related to cause- and- effect and sequencing, as well as gathering,
using, and interpreting information.

Grade 3, students take what they have learned and expand understanding to the free enterprise . \ Distractor Factor

economic system; they look at the relationship between economic concepts such as supply, demand,

cost of production, and price as they look at how businesses in the community operate. Then, in Grade Because the work they do (chores at home, studying in school, etc.) is usually not related
4, students continue their study of patterns of work by looking at work across time and geographic to earning money, children often do not see the link between work and income. Further,
regions. because small children often know only that parents “go to work” and do not really

PN know what that means or what their parents do, the children do not understand the
m’.' N link.
X Academic Vocabulary

Work GOO(.jS \_)/ Level of Difficulty (based on local data)
* |[ncome e Services

k O Moderate O Challenging /
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(2.10) Economics. The student understands the roles of producers and consumers in
the production of goods and services. The student is expected to: G rade 2

Social Studies

2.10.A Readiness

(A) distinguish between producing and consuming

HE

Rigor Implications

//" Content Builder

What do the students need to know? Verb

Content e Distinguish between

When people create a good or provide a service, they are producing. When people use

(purchase) the good or service, they are consuming. Level of Bloom’s Taxonomy
e Analyzing

Connections

This standard connects to economic concepts in Supporting Standards 2.10B (producer,
consumer) and 2.9B (choice, free enterprise, earn, spend, save), as well as Readiness Stan-
dard 2.9A (work, income).

R L. . Instructional Implications
To what degree will this learning impact learning 2 years down the road?

Conceptual understanding of the abstract concepts of economics builds throughout K-12
social studies with new concepts being introduced slowly, beginning in Kindergarten.

Provide opportunities for students to act out and observe actions that represent produc-
ing and actions that represent consuming to help them build conceptual understanding
of the terms and to distinguish between the two ideas.

Producing and consuming are basic concepts that underlie economic understanding of the
free enterprise system. While production has been explored somewhat in earlier grades, it
is explicitly studied in Grade 2. The concept of consuming is introduced in Grade 2.

Activities such as sorting pictures and categorizing them as examples of producing or
consuming can help deepen understanding.

First build the understanding of the terms, but then use these terms in 2.10A in con-
nection with 2.10B, which provides for provides opportunities for students to see how
people are both producers and consumers.

In Grade 3, these concepts are studied further in connection with the free enterprise
system, and students learn about additional economic concepts including supply, demand,
cost of production, and price as they look at how businesses in the community operate in
the free enterprise system. Then, in Grade 4, students continue their study of patterns of
work by looking at work across time and geographic regions and see economic concepts at

: ; "\ Distractor Factor
work in Texas history.

People cannot be labeled as only producer or consumer because, as learned in 2.10B,
people can be both. Since distinguishing between producers and consumers can be
:’/ A confusing, focus on the task or action.

@X Academic Vocabulary

ﬁ){'_f.'-'ﬁ

o ; : (@) .ppe

Producing * Consuming == Level of Difficulty (based on local data)
O Moderate O Challenging
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(2.11) Government. The student understands the purpose of governments. The stu-

dent is expected to: Grade 2
Social Studies

2.11.A Readiness

(A) identify functions of governments such as establishing order, providing security, and managing conflict

HE

Rigor Implications

//" Content Builder

What do the students need to know? Verb

Content o |dentify

In the local community, government functions to establish order, provide security, and Create
manage conflict. An example of government establishing order is traffic laws; an example Level of Bloom’s Taxonomy Bt
of government providing security is the police force; an example of government managing o Remembering

conflict is the court system.

Connections Understand
This standard connects to Readiness Standard 2.11B (identify governmental services in
the community) and Supporting Standard 2.11C (how governments tax citizens to pay for
services)

Instructional Implications
To what degree will this learning impact learning 2 years down the road? Revisit Kindergarten (K.8B) and Grade 1 (1.11B) learning where students identified rules
Students continue to learn about rules, laws, and government (K.8, 1.11, 2.11), including and laws that establish order, provide security, and manage conflict. Connect with 2.11B
the purpose of rules, laws, and government (establish order, provide security, and manage by identifying the examples of governmental services provided as examples of ways the
conflict). In Kindergarten and Grade 1, students learn about the purpose of rules in local government establishes order, provides security, and manages conflict.
home and school. In Grade 2, students see that rules and laws in home and school are
related to rules in society — government. In Grade 3, students learn about the structure of (What does government do? Why do communities need government? How does govern-
government. In Grade 4, students learn about ways governments were structured in Texas ment help communities?)
history.
The progression is: There are rules at home and school; there are rules in society po Distractor Factor

(government); the local government has a structure; governments in Texas history have

been structured differently. Since the term government is so large and abstract, and since the focus of Grade 2 social

studies is the local community, focus on local government and apply “upward” to state
and national government to help build student understanding.

X Academic Vocabulary

@
i i (®)) . cpe
* Government * Provide security =2/ Level of Difficulty (based on local data)
e Establish 